| .“ [ 4
‘L“l' Education &
Communities

Designing learning for culturally
and linguistically diverse

classrooms K-12
Jane Wallace and Elizabeth Campbell




Session overview

e Cultural and linguistic diversity in our schools
e Policy context for differentiation

e Designing learning in a CALD/EAL/D context

e Assessing English language proficiency

e |dentifying language and cultural content

e Key principles of EAL/D pedagogy and strategies that
support academic language development

e Resources and tools for teachers
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Cultural and linguistic diversity in our schools

LBOTE EAL/D Refugee Language background of students in

NSW government schools in 2014
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student
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NSW, DEC, CESE BULLETIN ISSUE 8, Schools, Language Diversity in NSW, 2014

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU


Presenter
Presentation Notes


Total new arrivals* 8175 
Beginners 5142 
Emerging 1501 
refugees** 1354 


Cultural and linguistic diversity in our schools

Figure 2 Other Language
Groups with less than
Language background 1,000 students 19,586

diversity in NSW
government schools
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Spanish 6,916

Korean 7,685
Samoan 7,915
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Other Chinese 2,192

Arabic 32,628

Vietnamese 15,543

~ Hindi 9,783
Department of Education and
* Greek 9,275 Communities, CESE BULLETIN
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In 2014 the top ten languages represent more than 50 per cent of all LBOTE students. 

The largest single language group of LBOTE students in 2014 is Arabic (32,628 students) and the largest combined language group which comprises Mandarin, Cantonese and Other Chinese language backgrounds is Chinese (40,529) (see Figure 2). 

There are 232 different language backgrounds of LBOTE students at NSW government schools but only 44 languages have more than 1,000 LBOTE students enrolled. 188 languages are included in the ‘Other Language Groups’. 

After Chinese and Arabic the next largest language background is Vietnamese, followed by Hindi and Greek. Two language backgrounds from the Pacific Islands region, Filipino (Tagalog) and Samoan also feature in the top ten language backgrounds. 

Consider the cultural background knowledge that is in your classroom and students bring to learning


Australian curriculum ... accessible to all students

ME]bGU”’."E The Melbourne Declaration commits "to
DEE]UWUG.” supporting all young Australians to become
%ﬂ E]dLiICCD’E]DﬂD] successful learners, confident and creative
YE?L?I"ISQ 2 individuals, and active and informed citizens

Australians and to promoting equity and excellence in
education. The Australian Curriculum will be
accessible to all young Australians, regardless
of their social or economic background or the
school they attend.”
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All state education ministers agree to the shared goals of education. 

Note Equity and Access – there is a shared goal that the new Australian curriculum be accessible to all students including those learning English as a second language. 

Increased visibility and recognition of EAL/D students 


Policy context

EAL/D students require
specific support to build the

Standard 1: Know students and

how they learn : _
1.3 Students with diverse linguistic, cultural Engl ish la nguage skills

religious and socioeconomic backgrounds needed to access the genera|

Standard 3: Plan for and curriculum, in addition to

implement effective teaching learning area-specific
and learning language structures and

vocabulary.
Standard 5: Assess, provide

feedback and report on student
learning

Australian Professional Teaching Standards Australian curriculum - ACARA EAL/D Teacher resource
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Reflected in APTS and ACARA resources


Policy context

1.4 Students who are learning
English as a second language are
provided with appropriate
support to develop their English
language and literacy skills so
that they are able to fully
participate in schooling and
achieve equitable educational
outcomes.

NSW DEC — Multicultural Education Policy

Schools are expected to
implement strategies that
support EAL/D students to
develop English language
proficiency in the context of
curriculum learning.

Schools will report on student

learning outcomes in the annual
school report

NSW DEC - Local Schools Local Decisions - RAM

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU



Presenter
Presentation Notes
State level policy and reforms


The planning cycle for quality teaching
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NSW DEC, Programming for quality teaching and assessing http://Irr.cli.det.nsw.edu.au/LRRView/14250/14250 03.htm
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Mapping what you know about the T/L cycle to supporting NA ESL students

http://lrr.cli.det.nsw.edu.au/LRRView/14250/14250_03.htm

Planning for teaching

How do we plan and
program for EALD
students at varying
levels of English
language proficiency?

Where are my students now? |

Identify syllabus

outcomes and concepts What do | want
- my students to
Identify key ideas, skills or essential leam?
E questions from syllabus content
= . & -
o Plan assessment strategies to w:'c'“ 2Ll tkn;awt
0 gather evidence of leaming en my students
- get there?
0
E Determine prior knowledge of concept sty d:;g:ﬂ':i
- - )
0
W Select texts
X
0 .
0 How will my
(=8 Plan teaching and leamning strategies students get
0 there?
c . -
™ Adjust content, process, product or
learning environment
Plan evaluation strategies and Where to
reflection on learning process from here?
Where are my students now? |

NSW DEC, Your school and the new syllabus, English K-10 @ https://detwww.det.nsw.edu.au/australiancurriculuminnsw

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP
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Principles of effective teaching

eestablishing where learners
are in their progress
tailoring teaching to the
needs of individual learners
eproviding immediate
feedback to guide action
eassisting learners to see and
appreciate the progress they
are making.

Geoff Masters, ‘Essential teaching practices — do they exist?’
Teacher, December, 2014

Generations of teachers —
from master sculptors to
piano teachers to sports
coaches to parents of very
young children — have used
these principles naturally in
their everyday teaching’

What processes, practices and resources do teachers need??l

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP
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‘Generations of teachers – from master sculptors to piano teachers to sports coaches to parents of very young children – have used these principles naturally in their everyday teaching,’ Professor Masters writes.

‘But if such principles exist, how well are they reflected in common education policies and practices?’ 



What is your understanding of ‘differentiation’?

TerNtiatio

e What is your experience of differentiation —an
example, a comment, a question?

e Talk about your ideas with a partner. Identify any
common elements or interesting differences.

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU



Differentiation - essential for effective teaching

Differentiation is a targeted process that involves forward
planning, programming and instruction. It involves the use of
teaching, learning and assessment strategies that are fair and

flexible, provide an appropriate level of challenge, and engage
students in learning in meaningful ways.

Board of Studies, Teaching and Educational Standards NSW (BOSTES), 2012 NSW Syllabuses for Australian Curriculum

a N N

Learning

Content .
Environment

N U AN /

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU


Presenter
Presentation Notes
How close is your understanding and experience to the definition provided by the NSW Board of Studies, Teaching and Educational Standards definition of differentiation?

‘Differentiation’ implies providing something ‘different’.
The key message about differentiating for EAL/D learners is that we don’t want EAL/D students to be given something different. These students need to have access to the same curriculum, but with increased support. This can be provided through careful design of learning programs with consideration to content, process, product and environment. 


The instructional role of teachers

Innovatic

NSW DEC, Curriculum and Learning Innovation Centre, August 2012

What are the implication for teachers of students who:

e have limited English language proficiency?
e bring different cultural background knowledge to learning?

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU


https://www.youtube.com/watch?v=J0620NmppEE&list=PL88784C2950947ED6&index=1

Differentiating for EAL/D learners

Learning
outcomes

Content
What are the outcomes

essential .
understandings? What language is
required in this

Why does the " learning?
learning matter?

Language

How will you teach pssessment :
for learning How will you teach

and assess and assess this

essential
- ?
understandings? 0 language
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Differentiation for EALD
How do we do this


Learning by Design — considerations for EAL/D learners

Supporting EAL/D learners

I Where are my students now? I Assess EAL/D students’ proficiency in English using the ESL

Scales and the EAL/D Learning Progression.
Identify syllabus
outcomes and concepts What do | want
my students to
Identify key ideas, skllls or essential leam?
questions from syllabus content

Plan assessment strategies to :ow do | lk';“’t

gather evidence of leaming T
get there?

. : Where are my
Determine prior knowledge of concept shuiiastie mewss
Select texts
How will my
Plan teaching and learning strategies students get
there?

Adjust content, process, product or
learning environment
Plan evaluation strategies and Where to — A S —
reflection on learning process Som here? ssess students’ pro iciency in Englis using the
§ Scales and the EAL/D Learning Progression.

Where are my students now? -'I

_ The needs of the learner

NSW DEC, Your school and the new syllabus, English K-10 @ https://detwww.det.nsw.edu.au/australiancurriculuminnsw
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Where are my students now? _
Assessment for learning Where art Ty

students now?

e |dentify the student/s who need EAL support - Use assessment
data from interviews, observations, work samples, anecdotal
records, tests

e Determine what students bring to learning —understanding of
curriculum concepts, prior content knowledge and skills

e Determine English language proficiency and direction for progress.

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU



Consider EAL/D learner diversity

Special gifts and
talents?

Language and

cultural
background?
© Interests ?
Migration Family situation?
status?
Impact of
English language trauma ?
proficiency? _
Impairment,
_ o L B
First language disability
literacy?
Educational

Life experiences? experiences?

Teaching English Language Learners across the curriculum | © 2012 NSW Department of Education and Communities
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Diverse group
Talk about the diversity within each of these areas
Get participants to indicate their knowledge of the diversity within their school


How long does it take to learn English?

Years of instruction with EAL/D teacher support (indicative)

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU
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Thomas and Collier, 
School Effectiveness for  Language Minority Students (1997)

Students with 
disrupted education in their first language - up to 10 years 
no schooling in any language - 7 to 12 years




4 phases of English (EAL/D) language development

Consolidating English

Emerging English

Beginning English

some print limited
literacy in their literacy
first language background
(SPL) (LLB)

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU
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Beginning English — students with some print literacy in their first language. A subcategory, limited literacy background, is included to describe the reading/viewing and writing behaviours typical of students with little or no experience of literacy in any language 

Emerging English — students who have a growing degree of print literacy and oral language competency with English 

Developing English — students who are further developing their knowledge of print literacy and oral language competency with English 

Consolidating English — students who have a sound knowledge of spoken and written English, including a growing competency with academic language

Note that the beginning phase has two entry points or options – beginning some print literacy and beginning limited literacy background.  This reflects the different pathway of English language progression for students such as refugees who may have disrupted education and therefore limited reading and writing skills to draw on in their first language when learning English. 



EAL/D Learning Progression

e A progression of English language
learning typical of students learning
English as an additional language or
dialect

e Developed primarily for teachers who
are not EAL/D specialists

e Four phases: Beginning English,
Emerging English, Developing English
and Consolidating English

e Broad descriptions across four

language modes of listening,
speaking, writing, reading/viewing

e Not a checklist

e Students move through the phases at
different rates

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP

- AUSTRALIAN CURRICULUM,
( ( c ASSESSMENT ANMD
# / / REPORTING AUTHORITY

EAL/D Leaming Progression: Foundation to Year 10

May 2014
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Look at characteristics of the learner 
Look at ACARA EAL/D learning progression
Using the information within the progression, make a judgement of what phase the work sample is in. (group/pairs)


ACARA EAL/D Teacher Resource

. AUSTRALIAN CURRICULUM,
C C C ASSESSMENT AND
REPORTING AUTHORITY

About us

Home Curriculum Assessment Reporting MNews and media Tenders

Home » Curriculum  Student Diversity » English as an Additional Language or Dialect &l Printpage [= Email page
«» Curriculum English as an Additional Language or Dialect: Teacher Resource (EAL/D)
-» Development of the The Shape of the Australian Curriculum describes ACARA’s commitment to supporting equity of access to the Australian Curriculum for all
Australian Curriculum students. As part of this commitment, ACARA has developed the English as an Additional Language or Dialect Teacher Resource to support
i teachers as they develop teaching and learning programs in the Australian Curriculum: Foundation to Year 10 with students for whom English is
-+ Consultation an additional language or dialect (EAL/D).
-+ Leaming Areas [ Subjects The English as an Additional Language or Dialect Teacher Resource is available as several related publications:

-+ Mational Trade Cadetship * BALD Overview and Advice

Comprises an overview of EAL/D learning, advice for teachers of EAL/D students, a glossary, references and acknowledgments.
-+ (Gross-curriculum priorties
« EAL/D Leaming Progression

e | biliti
PlEEE AL The EAL/D leaming progression is a broad synthesis of existing state and territory documents for EAL/D students and has been

.» Student Diversity developed as support material especially for the mainstream teacher who is not an EAL/D specialist. The specialist EAL/D documents in
the states and teritories remain impartant resources. The EAL/D learning progression and the accompanying advice is designed to work

in conjunciion with these state and territory documents.
¥ Students with Disability ! r

+ EAL/D annotated content descriptions: English Foundation to Year 10

« EAL/D annotated content descriptions: Mathematics Foundation to Year 10
Language or Dialect « EAL/D annotated content descriptions: Science Foundation to Year 10

« EAL/D annotated content descriptions: History Foundation to Year 10

* English as an Additional

" Student Diversity

REzont e These annotations describe linguistic and cultural considerations implied by some curriculum content descriptions and suggest teaching
strategies to better enable EALD students to access the learning described in the content descriptions.
-+ Alternative Curriculum

Recognition + Student lllustrations of the EAL/D Leaming Progression

-» Information Materials This comprises a range of annotated examples of student work that illustrate aspects of the EAL/D learning progression. These examples
will be added to over time.

http://www.acara.edu.au/curriculum/student diversity/eald teacher resource.html

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU
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ACARA EAL/D Teacher Resource

EAL/D learner definition

an EAL/D learning progression typical of EAL/D students that will help teachers to identify the English language levels of the EAL/D students in their classrooms

advice for teachers regarding linguistic and cultural considerations and teaching strategies 

curriculum annotations describing language and cultural considerations of the curriculum content 

annotated EAL/D student work samples that illustrate characteristics of students at each phase on the EAL/D learning progression.


http://www.acara.edu.au/curriculum/student_diversity/eald_teacher_resource.html

ESL scales

LEVEL 2

Oral Interaction

Communication

At level 2, a s fudent

Language and cultural
understanding

At level 2, a studant

Language structures and features

At level 2, a student

Strategies

At level 2, a student

21 Communicates verbally and non-
verbally in routine social and classroom
situations, understanding controlled
English supported by its immediate
context and uses learnt formulae, wall-
rehearsed patterns and short, simple
utterances.

Evident when students, for example:

Receptive pointers

*  Follow simgle instructions, relying on key
words and context.

+  Respond appropriately with non-verbal
language to comments {smile when
greeted, shake or nod head to indicate
agreement, non-agreement).

*  Indicatz non-comprehension, versally or
non-verpally (No understand).

* Follow and check on understanding of
simple, familiar instructions (T: Put the
beaker here. S: This, Miss?).

+  ldentify single items of information from

short spoken texts (number, colour, name).

+  |dentify objects or characters from pictures
or diagrams in a known context [Point to
the: cincle).

+  Aftend to tone and context (show
awarensss that teacher is instrucing).

22 Tunes into the sounds of English
and shows understanding of when to use
available English acceptably.

Evident when students, for exampie:
Recepiive pointers

*  Distinguish spoken English from other
languages (on hearing English, attempt to
respond in English).

*  Tune in to the particular sounds of English
{recognise rhyming words in & Estening
game).

*  Recognize that some words, gestures or
intonations may be inappropriats or
unsuitable in certain contexts.

23 Shows some understanding of
simplified English in familiar, controlled
exchanges, and uses simple formulae or
short telegraphic utterances,

Evident when students, for example:

Receptive pointers

+ Show understanding of past, present
and futwre tenses through explict ime
references at the beginning of
sentences ("Yesterday we 9o,
Tomarmow we will go).

* Respond to key words in a range of
common spoken instructons ('Shut the
door', "Put your pens down').

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP

24  Uses some basic communication and

leaming strategies to participate in everyday
and class routines.

Evidant when students, for example:

Receplive pointers

Atternipt to communicate via written material.
Question to check meaning, clanfy or confirm
(T: Now what &d | do with my pencil? 5:
Pencil, Mizs?).

Rely on assistance of a friend to interpret or
elaborate.

Checsk understanding of classroom language
by asking for darification from other first
language speakers.

Signal comprehenzion even when not
understanding spoken language.

Reading and
Oral interaction responding
8 7 |
7 6
6 5
5 a
4 3
3 2
2 . L
! -
Beginning
reading and
responding

WWW.DEC.NSW.GOV.AU

Beginning
writing

Writing
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ESL scales – for EAL specialists 

Provide a set of benchmarks for EAL/D students English language proficiency
To help teachers plan a pathway  of English language development
Divided into Level Statements (Beginner to Level 8), Outcome statements and Pointers
By charting the language development of students, the scales provide a bridge to curriculum  - in particular the English Syllabus
The ESL scales outcomes mapped to the content have been selected to show the level of English EAL learners need in order to achieve the English outcomes. Teachers can use the outcomes, and the relevant performance indicators in the ESL scales, to plan and program for the language needs of EAL students
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Learning by Design — considerations for EAL/D learners

Where are my students now?

Identify syllabus

outcomes and concepts

Identify key ideas, skills or essential
questions from syllabus content

Plan assessment strategies to
gather evidence of leaming

Determine prior knowledge of concept

Select texis

Plan teaching and leamning strategies

Adjust content, process, product or
learming environment

Plan evaluation strategies and
reflection on learning process

Where are my students now?

<4mmmmm The needs of the learner

.x

What do | want
my students to
leam?

How do | know
when my students
get there?

Where are my
students now?

How will my
students get
there?

Where to
from here?

+#]

Supporting EAL/D learners

Assess EAL/D students’ proficiency in English using the ESL
Scales and the EAL/D Learning Progression.

What are the essential undersqandings in this unit of leaming
and why do they matter?

What language is required for learning?

Do the assessment strategies allow all EAL/D students to
demonstrate their understanding of content?

How will language learning be assessed?

What are the cultural assumptions in the content or
concepts? How have you tapped into knowledge and skills in
first language?

How can essential field knowledge (prior learming) be built into
the teaching sequence?

How will the leaming be scaffolded?

How will language proficiency be progressed?

Did the unit of learning support the EAL/D students’ access to
curriculum and support English language proficiency?

Assess EAL/D students’ proficiency in English using the ESL
Scales and the EAL/D Learning Progression.

NSW DEC, Your school and the new syllabus, English K-10 @ https://detwww.det.nsw.edu.au/australiancurriculuminnsw
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English

https://detwww.det.nsw.edu.au/australiancurriculuminnsw

What do | want my students to learn? \
Planning learning outcomes st )

\il?arn?

’ NSW SYLLABUS
forthe Australian e
curriculum

. Identify syllabus outcomes and
concepts

. Identify key ideas, skills and
essential understanding

. Identify the language and
cultural demands of the
content outcomes and the
teaching/ learning tasks.

Plan for content and language
outcomes (from ESL scales
levels)

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU 24
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Essential understanding 

Important for differentiation
More abstract concepts and big ideas - different to curriculum goals (related more directly to curriculum content
highlight the significance of learning – engage learners
When working with EAL learners – can help in thinking about how students can demonstrate understanding 





Language and cultural considerations

Respond to and compose texts

e share feelings and thoughts about the events and

characters in texts (ACELT1783)

CONTENT DESCRIPTIONS

LANGUAGE/CULTURAL

or Dialect Teacher Resource
Annotated Content Descriptions English
Foundation to Year 10

August 2012

www.acara.edu.au

TEACHING STRATEGIES

CONSIDERATIONS

Responding to literature
Share feelings and thoughts

in texts (ACELT1783)

about the events and characters

EAL/D students in the Beginning
and Emerging phases of English
language learning have limited
vocabulary. Additionally, the
vocabulary of feelings and
emotions is often abstract it is
challenging for EAL/D students in
all phases of their EAL/D learning
progression.

Use visual reinforcement to teach
the vocabulary of feelings and
emotions.

Ask parents or bilingual assistants
to assist, as the students may
know this vocabulary in their first
language.

Use texts from the students’ first
language to model and prompt

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU
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The annotated content descriptions for each of English, Mathematics, Science and History have been developed to advise teachers about areas of the curriculum that EAL/D students may find challenging and why, help teachers understand students’ cultural and linguistic diversity and the ways this understanding can be used in the classroom and provide examples of teaching strategies supportive of EAL/D students.

contains annotations that describe linguistic and cultural considerations implied by some content descriptions. 

suggests teaching strategies to better enable EAL/D students to access the learning described in the content descriptions.

What ideas for scaffolding are suggested by the Annotated Content Descriptions?



Identifying language and cultural demands

EXAMPLE
Stage 1: Past, present and future

HT1-1 communicates an understanding of change and continuity in

family life using appropriate historical terms .

e discuss and recount stories of family and local history
e distinguish between the past, present and future

i ;
S Y TR
-
A
.«
i
g 22

Essential
understandings?

Evidence of learning

Students Wila family member or friend

andd@rite a recoundof a past family event.

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP

What are the language
demands of this task?

What is the assumed
cultural knowledge?

WWW.DEC.NSW.GOV.AU




Identifying language and cultural demands

EXAMPLE
Stage 4: Depth Study 4: The Western and Islamic World

Content: Topic 4a: The Vikings (c.AD 790 — c. 1066) :
The way of life in Viking society (social, cultural, economic | ESsential
and political feature) and the roles and relationships of understandings?

different groups in society (ACDSEHO0O07)
he everyday life of men, women and children in

e What are the

Viking society language
demands of

Evidence of learning this task?
*  Whatis the

« Students will produce 5 diary entries describing their life in

Viking society. Their piece of writing will be accompanied :Zigl T;;d
by a visual image of Viking life knowledge?

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU



ESL Scales links to the English syllabus

ORIECTIVE A dentify and summarise key ideas and information from guest speakers, eg note-taking or
using digital technologies = _§i

»  discuss and experiment with ways to strengthen and refine spoken texts in order to

SPEAKING AND LISTENING entertain, inform. persuade or inspire the audience

OUTCOME ESL scales links to the English syllabus

A student: The level on the ESL scales needed to achieve this English syllabus outcome s Oral
Interaction level 7/8.

An EAL student at this stage of schooling may be assessed at a range of levels on the ESL
scales Oral Interaction strand from level 1 to level 7/8. Teachers plan a learming pathway for
EAL students using the ESL seales outcomes and pointers. Teachers assess EAL students

»  communicates effectively for a vanety of audiences and purpos g
challenging topics. ideas, issues and language forms and fea

CONTENT cument level of English on the ESL scales then plan teaching and leaming activities to scaffold
Students: leaming for students working towards the achievement of English syllabus cutcomes.
For EAL students to achiewe this English syllabus cutcome the teaching focus and pathway of
Develop and apply contextual knowledge leaming will be mainly within the Language and cultural understanding and Strategies ESL
= compare and justfy the ways in which spoken language differs from written language scales strand organisers. See ESL scales outcomes 1.2, 14,22, 24 32,34 42 44 57,
according to purpose. audience and context L4 62 84 72 74

»  understand that patterns of language interaction vary across social contexts and types of
texts and that they help to signal secial roles and relationships txceLatsan i o

»  understand that strategies for interaction become more complex and demanding as levels : : Reading and W
of formality and social distance increase (aceLA1s18) o Oral interaction responding riting
= umnderstand that different social and geographical dialects or accents are used in Australia in " - 7

addition to Standard Awstralian English iaceLassisy i dh 8

>

Understand and apply knowledge of language forms and features 7 6 6

= use and descrice language forms and features of spoken texts appropriate to a range of
purposes, audiences and contexts

6 5 5
= use appropriate metalanguage te identify and describe relationships betwesn and among
texts
»  develop criteria to evaluate the effectiveness of spoken texts s d 4
»  use metalanguage to describe the effects of ideas, text structures and language featurss on
particular audiences (ACELT173S) o 4 3 L}
Respond to and compose texts 3 2 2

= plan. rehearse and deliver presentations. selecting and segquencing appropriate content
and multimodal elements for defined audiences and purposes. making appropriate choices 3
for modality and emphasis (ACELY1700, ACELY1T10) fh o 2

MR
R

= use interaction skills, for example paraphrasing. questioning and interpreting non-werbal
cues and choose vocabulary and vocal effects appropriate for different audiences and 2 2
PUNPOSES (ACELY1T36] fin g

= use interaction skills, varying conventions of spoken interactions such as voice volume, 1 1
tone, pitch and pace, according to group size, formality of interaction and needs and
expertise of the audience (aceLviz18) f g

Beginning Beginning
»  participate in and confribute to discussions, clarifying and intermogating ideas, developing reading and writing
and suppaorting ?lguments. sharing and evaluating information, expenences and opinions responding

(ACELY1703) i o
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English Syllabus K-10

English » Stage 3

QOutcome EN3-1A — Communicating

A student:

*  commumnicates effectively for a vanety of audiences and purposes using increasingly challenging
topics, 1ideas, 1ssues and langnage forms and features

ESL scales links to the English syllabus

The level on the ESL scales needed to achieve this English syllabus outcome 1s Oral
Interaction level 7/8.

An EAL student at this stage of schooling may be assessed at a range of levels on the ESL
scales Oral Interaction strand from level 1 to level 7/8. Teachers plan a learning pathway
tor EAL students using the ESL scales outcomes and pointers. Teachers assess EAL students’
current level of English on the ESL seales then plan teaching and learning activities to
scaffold learning for students working towards the achievement of English syllabus outcomes.

For EAL studentste-spelreve 1T ENglish syllabus onicomnic e teacimre—H d pathway of
ting will be mainly within the Language and cultural understanding and Strategies
< ESL scales strand organisers. See ESL scales outcomes 1.2, 1.4, 2.2. 24,32, 3.4, 42, 44, >

3.2.54.6.2.64,7.2.74. -

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU



ESL scales — planning a language focus

LEVEL2  Oral Int '

N

Communication Language and cultural Language structures and featu Strategies
understanding
At level 2, 2 student
Al level 2, 8 5 fudent Atfevel 2, a siudent At fevel 2, 8 siudent
21 Communicates verbally and 22  Tunes into the sounds of English 23 Shows some understanding of 24 Uses some basic communication and
verbally in routine social and clas and shows understanding of when to simplified English in familiar, controll leaming strategies to participate in

situations, understanding controlled available English acceptably.

English supported by its immediate

context and uses learnt formulae, well-

rehearsed patterns and short, simple

Utterances.

Evident when students, for example: Evident when students, for example:

Receptive pointers Receptive pointers

* Follow simple instructions, relying on key *  Distinguizh spoken Englizh from other
wiords and context. languages (on hearing English, attempt to

*  [Respond appropriately with non-werbal respond in Englizh).
language to comments {zmile when *  Tune in to the pasticular sounds of Englizh
greeted, shake or nod head to indicate (recognise hyming words in a Estening
agreement, non-agreement). game).

* Indicate non-comprehensaon, verbally or *  Recognize that some words, gestures or
non-verbally (‘Mo understand). intonations may be inappeopriats or

*  Follow and check on understanding of unsuitzble in certain contexts,
sirnple, miliar instructions (T: Put the
beaker here. 5 This, Miss?).
+  ldentify single items of mformation from
shiort spoken texts (humber, colour, name).
+  |dentify objects or characters from pictures
of diagrams in a known context (Point to
the circle’).
* Aftend to fone and context (show
awarensss that teacher is instrucing).

exchanges, and uses simple formulae or class routines.

short telegraphic utterances.
Evident when students, for example: Evident when students, for example:
Receptive pointers Receptive pointers

+  Show understanding of past, present :
and futurs tenses throwgh explict tme *
references at the beginning of

Afternipt fo communicate via written materdal.
Question to check meaning, clarify or confim
(T Now what did | do with my pencil? &:

sentences (Yesterday we 9o, Pencil, Mizs?).
Tomarrow we will go). *  Rely on assistance of a friend o interpeet or
*  Rezpond to key words i a range of elaborate.
common spoken instrucBions (‘Shutthe  +  Check understanding of classroom language
door', "Put your pens down'). by azking for darification from other first
[anguage speaksrs.
+  Signal comprehensgion even when not
understanding spoken language.

Curriculum Corporation, Victoria, ESL Scales, 1994
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Using the ESL scales - selecting language outcomes
Stage 3

OBJECTIVE A

A student:
» communicates effectively for a variety of audiences and purposes using increasingly

challenging topics, ideas, issues and language forms and features EN3-1A

Content
Speaking and listening
Develop and apply contextual knowledge

 understand that strategies for interaction become more complex and demanding as levels of
formality and social distance increase (ACELA1516)

Respond to and compose texts

e plan, rehearse and deliver presentations, selecting and sequencing appropriate content
and multimodal elements for defined audiences and purposes, making appropriate choices
for modality and emphasis (ACELY1700, ACELY1710)

For students who are functioning at Oral
Interaction level 1 (ESL scales)

Scales — Oral Interaction
< 2.2 Junes in to the sounds of English and shows understanding of when to use available English

acceptably.
< 2.4\Uses some basic communication and learning strategies to participate in everyday and class

tines.

WWW.DEC.NSW.GOV.AU
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How can you support language development?

Oral Interaction - 2.2 Communication

: 2.2 T?nes in to the sounds of English and shows
rstanding of when to use available English
acceptably.

Evident when students, for example:
*Receptive pointers

Distinguish spoken English from other languages (on
hearing English, attempt to respond in English).

*Tune in to the particular sounds of English (recognise
rhyming words in a listening game).

*Recognise that some words, gestures or intonations
may be inappropriate or unsuitable in certain contexts.

EAL/D support

Listening activities —
following directions,
instructions, role play,
games, identifying rhyme,
sound the same/ alike
Participating in classroom /
school routines

Pair and group work
learning tasks

Range of greetings
Matching — who said what?

Strategies for differentiation will depend on syllabus
outcomes, content and essential understandings

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP
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Presentation Notes
We need to keep in mind that all scaffolding and differentiation needs to be informed by the requirements of the syllabus.
Teachers need to identify the demands of the curriculum and identify forms of scaffolding that will support students to engage with the expected outcomes.


Learning by Design — considerations for EAL/D learners

Supporting EAL/D learners
]

L Where are my students now? )— Assess EALD students’ proficiency in English using the ESL

. Scales and the EAL/D Learning Progression.
Identify syllabus

outcomes and concepts What do | want
! my students to What are the essential undersqandings in this unit of learning
Identify key ideas, skills or essential leam? s 2Nd Why do they matter?
questions from syllabus content What language is required for learning?
Plan ass BSSI"I"I'I strategies to How do | know Do the assessment strategies allow all EAL/D students to |
. ' i I ?

gather evidence of Ieamlng when my students |s——— demonstrate their understanding of content

get there? How will language learning be assessed?
Where are my —

Determine prior knowledge of concept

students now? What are the cultural assumptions in the content or
- _ concepts? How have you tapped into knowledge and skills in
first language?

Select texis

How can essential field knowledge (prior learning) be built into

the teaching sequence?

How will m
y —— How will the leaming be scaffolded?

The needs of the learner

Plan teaching and leamning strategies students get
there? How will language proficiency be progressed?
Adjust content, mcess. product or Did the unit of learning support the EAL/D students’ access to
learning environment curriculum and support English language proficiency?
Plan evaluation strategies and Whe /
g o0 Assess EAL/D students’ proficiency in English using the ESL

reflection on learning process from here?

. Where are my students now? —

NSW DEC, Your school and the new syllabus, English K-10 @ https://detwww.det.nsw.edu.au/australiancurriculuminnsw

Scales and the EAL/D Learning Progression.
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English

https://detwww.det.nsw.edu.au/australiancurriculuminnsw

p——

How will my students get there?

. . . How will my
Planning the teaching/ learning sequence students get )

\there?

e Plan quality curriculum learning experiences that are inclusive
of LBOTE and EAL students

e Create a high challenge /high support learning environment
through scaffolding

e Sequence the teaching/ learning activities to provide
modelled/ controlled, guided and independent support.

 Ensure content knowledge is accessible for LBOTE and EAL
students - build students’ field knowledge

* Ensure activities include opportunities for listening, speaking,
reading and writing.

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU 34




How will | know when my students get there?
Planning assessment strategies '

students get

How do | know
when my

there?
e Check that the teaching strategies and learning \
experiences you have planned address the content and
language outcomes of your teaching focus.

e Ensure assumed cultural knowledge is not a barrier to
understanding for LBOTE and EAL students

e Ensure assessment strategies allow EAL/D students to
demonstrate knowledge and essential understanding
with limited English language proficiency

e |dentify when, where and how you will assess progress
in language development and content knowledge

e Ensure assessment strategies map to the teaching
strategies.

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP WWW.DEC.NSW.GOV.AU
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Learning by Design — considerations for EAL/D learners

Where are my students now?

Identify syllabus

outcomes and concepts

Identify key ideas, skills or essential
questions from syllabus content

Plan assessment strategies to
gather evidence of leaming

Determine prior knowledge of concept

Select texis

Plan teaching and leamning strategies

Adjust content, process, product or
learming environment

Plan evaluation strategies and
reflection on learning process

Where are my students now?

<4mmmmm The needs of the learner

.x

What do | want
my students to
leam?

How do | know
when my students
get there?

Where are my
students now?

How will my
students get
there?

Where to
from here?

+#]

Supporting EAL/D learners

Assess EAL/D students’ proficiency in English using the ESL
Scales and the EAL/D Learning Progression.

What are the essential undersqandings in this unit of leaming
and why do they matter?

What language is required for learning?

Do the assessment strategies allow all EAL/D students to
demonstrate their understanding of content?

How will language learning be assessed?

What are the cultural assumptions in the content or
concepts? How have you tapped into knowledge and skills in
first language?

How can essential field knowledge (prior learming) be built into
the teaching sequence?

How will the leaming be scaffolded?

How will language proficiency be progressed?

Did the unit of learning support the EAL/D students’ access to
curriculum and support English language proficiency?

Assess EAL/D students’ proficiency in English using the ESL
Scales and the EAL/D Learning Progression.

NSW DEC, Your school and the new syllabus, English K-10 @ https://detwww.det.nsw.edu.au/australiancurriculuminnsw
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What helps English language learning?

\

Literacy skills in first
language (L1)
transfer to English

Culturally :
inclusive
curriculum

Scaffolding

Using L1 in the

\

classroom +
support to Interaction in
maintain L1 English in social

and academic
situations
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What are the factors that promote English language learning?

Literacy Skills in LI :
One of the most significant indicators of success at learning English is the level of literacy a student has in their first language. Students who have developed age appropriate oral and print literacy skills in their first language are likely to have the most success at mastery a new language. Having the concepts in one language allows students to re-label known concepts in the new language. A transfer of knowledge to English.
Major difficulties are faced by students who have no literacy in their first language as they have to both learn the language and the knowledge through an unfamiliar language.

Culturally inclusive curriculum:
Effective classrooms are those that respect and value students’ first language and culture. In an environment where students are encouraged to maintain their first language and celebrate cultural practices the emphasis is on English as an ADDITIONAL language; not as one that is to replace their first language. An environment that avoids making a student feel ashamed of their first language or their culture; or an environment that invites a student to abandon their first language will, in fact, hinder English language learning rather than foster it.

Using & Strengthening L1:
This leads into the idea of using and strengthening L1. Strong first language literacy skills contribute in a very positive way to learning a second language, but an approach that is often seen in classrooms is the idea that students should stop speaking their first language and ONLY use English. There can be a fine balance between clarifying ideas in L1 and providing opportunities to engage in the target language of English. Thinking and understanding can happen in any language. The challenge for teachers is to keep L1 strong while building skills in English.

High Challenge + High Support:
To foster the level of engagement needed with content knowledge and skills, and with the target language of English the most effective classrooms are those that establish an environment of High Challenge (tasks that are age and stage appropriate), coupled with classroom practices and materials that support students to access the knowledge while building their English language skills. Scaffolding is an important part of this.

Interaction with English:
English language learning is more likely to occur when there are many opportunities to practice the target language. In particular, opportunities to talk, in order to clarify and approximate language, in preparation for more academic written responses


Scaffolding:
Let’s go back to scaffolding.  Scaffolding is one of the most significant ways that EAL/D teachers differentiate for English language learners. (next slide)


Scaffolding

‘Scaffolding is the temporary assistance
by which a teacher helps a learner know
how to do something, so that the learner
will later be able to complete a similar
task alone’

Gibbons 2002

e A metaphor for ‘supporting-up’ rather
than ‘dumbing-down’

* A metaphor for temporary support —
handover essential
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Scaffolding:
Scaffolding refers to the appropriate assistance given to students so that they can achieve, with help, what would have been too difficult for them to do alone
EAL/D students have, in the main, the same capacity to understand curriculum content as their English speaking peers, but are facing the added difficulties of learning English and learning through English

It is a metaphor that reflects EAL/D pedagogy of ‘supporting up’ students rather than ‘dumbing down”. Instead of making the curriculum easier, we increase the level of support a student needs to access the curriculum.
It is a way to describe, providing appropriate support for students, to access challenging learning experiences
The metaphor has two areas of emphasis. Firstly, being able to go higher or further than you would have without support. And secondly, that it is temporary support. There is an assumption that it will be taken away to enable independent learning. The photo of the child learning to ride a bike illustrates the idea well. Imagine the stages of support a parent would give a child to ride a bike. Holding on and wheeling them along a path, hovering nearby, training wheels, bikes of smaller sizes, first on soft surfaces and not very far. Some kids need very little support or encouragement, some kids need lots – but there is always an expectation that the child will ride independently. When they are older, with a new bike or even a car, the cycle of scaffolding would start again.

The aim of scaffolding  is to give task-specific support to allow a student to engage in learning that recognises potential.

The aim of scaffolding is for students to apply the practised/supported skills or knowledge to new tasks independently.

Scaffolding requires high expectations of what a student is capable of. EAL/D students cognitive and conceptual understanding may far exceed their English language development or the English language may limit curriculum content knowledge unless effective scaffolds are in place. If a student falls behind with syllabus content it can be very difficult to catch up and can spiral into continued failure.

Second language learners should be expected to succeed with appropriate scaffolding. Appropriate refers to both the temporary and recurring nature of scaffolding. Scaffolding needs to be initiated when required, reduced over time, removed altogether and then cycle begins again.





Zone of Proximal Development (ZPD)

e Scaffolding supports the
concept of the ZPD

e Vygotsky introduced the
concept of the gap between
what learners can do unaided
and what they are able to
achieve with help

Zone of Proximal Development

e when atask is ahead of a
learner’s current development
new learning actually takes
place.

e at the time of most challenge

scaffolding is most needed
Vygotsky
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Scaffolding was not a term used by Vygotsky but it sits comfortably within the concept of the Zone of Proximal Development (ZPD)

Vygotsky introduced the concept of the gap between what learners can do unaided and what they are able to achieve with help from a more experienced peer or adult.
 
Vygotsky suggested that it is only when the challenge presented by a task is ahead of a learner’s current development that new learning actually takes place.

It is at the time of most challenge, that support  (scaffolding) is most needed. It can seem tempting, or kinder, to simplify syllabus content so that English language learners can feel success, rather than failure, with completing class activities. But with effective scaffolding, an English language learner can both engage with curriculum challenges and feel success.




Mariani quadrant

| ZPD:

Zone of proximal

~ development:

optimal learning
environment

| high challenge |

[ high support ] <

A
Engagement Demands too high
Optimum learning | Failure likely
occurring
. [Iow support]
Comfort zone Boredom.
Little new Behaviour
learning problems likely
occurring
v Mariani, 1997

low challenge

Teaching English Language Learners across the curriculum | © 2012 NSW Department of Education and Communities
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Mariani represented the Zone of proximal development as a quadrant of ‘high challenge, high support’.

Explain each quadrant – give some examples. Imagine a classroom of High challenge & low support. Low support & low challenge. High support & low challenge.

High Support and high challenge classrooms are characterised by collaboration, approximation, experimentation, investiagation.

Mariani argues that classrooms with ‘high challenge/high support’ are classrooms where scaffolding is more likely to occur and where students are more likely to be working in the Zone of proximal Development


Scaffolding

Designed- in scaffolding

Planned/ proactive

Students prior knowledge and
experience

Selection of tasks
Seqguence of tasks

Examples include field building,
glossaries, visual supports,
bilingual dictionaries, thinking
tools or mediational texts,
opportunities to talk,
demonstrations, songs, colour
coding, message abundancy,
explicit teaching about language,
working in pairs

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP

Contingent Scaffolding

Unplanned/ reactive

In response to the teaching and
learning opportunities that
presented themselves

Within classroom talk where
actual challenge and support was
offered as students engaged with
demanding tasks

Examples include linking back,
looking forward, recapping,
appropriating & recasting, cued
elicitation, increased
prospectiveness, wait time

Gibbons and Hammond, 2009
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Jenny Hammond and Pauline Gibbons refer to teachers planning needing to ‘look in two directions’. The learning by design process generally begins with the curriculum – with teachers asking themselves to identify outcomes, objectives and key ideas, and then moves to determining the prior knowledge of their students. However, when catering for the needs of EAL/D students teachers need to be doing both things at the same time.

Designed-in scaffolding:
 is about planning a sequence of activities and experiences that support a student to gain understanding of concepts and skills while learning English at the same time. The order of delivery can be crucial to maximise understanding as are clear & explicit goals, 
Building on prior learning, involves identifying what experiences and knowledge students bring to a topic. It also involves discovering what background or cultural knowledge need to be taught to enable the student to access the classroom content. Teachers need to ask, what cultural knowledge will the students need to know to be able to complete the task? What field knowledge will need to be established before students can engage with the task?

 Planned activities: selection of tasks is very important, teachers can plan different organisational structures such as groups or pairs or indoor or outdoor – opportunities to talk or write or move.. Teachers can developed teacher-designed texts/mediating tools such as tables, reflection sheets and thinking tools,  INCLUDING message abundancy – which is presenting information in a variety of ways – written, oral, visual,
.
Contingent scaffolding: 
is like the ‘craft of teaching’, the skill and performance in the classroom. It is about how we interact with students, their contributions and how we can maximise teaching moments. For example when teachers link back to the last lesson or link the lesson to some future need. When teachers summarise the main points of a lesson. Teachers are often  “Appropriating” -Taking a student’s contribution and making it more complex/academic/specific. Or “Recasting” – rephrasing a word in a more academic way. “Cued elicitation” is the way teachers use questions and other prompts, such as gestures, to support student participation and demonstration of understanding. “Increased prospectiveness” is the way teachers use questions to prompt a student to think more deeply about something.

Hammond and Gibbons suggest that Designed-in scaffolding allows for effective Contingent scaffolding to happen.
Much of the emphasis on this model of scaffolding is based around opportunities for talk. (next slide Jenny Hammond video)


Building the field

e Aim to build up background
knowledge of content

e CouldbeinlLl

e Multimodal

e Collaborative

e All four language modes

e Examples could include mind
maps, picture books, websites,
films, songs, interviews,
excursions, photographs, visual
glossaries

https://www.youtube.com/watch?v=-TtUe32rBLc

http://www.abc.net.au/lateline/content/2011/s3193282.htm

Peplum
Is an old fashion style clothing in

1950s.

Corsage

A corsage is a small bouguet of
flowersworn on a woman's dress or
worn around herwrist. In some
countries, corsages are worn by the
mothers and grandmothers of the
bride and groom at a wedding
ceremony.-The flowerwornona
youngwoman's clothing or wrist for
the homecoming celebration or other
formal occasions such as prom in
some schools around the world.

A NN

c1835 1945 late 40s
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A good place to start with scaffolding is ‘Building the field’:

Building the field is also known as ‘frontloading’  English language learners encounter many challenges when faced with new, unfamiliar text. To help ensure that the text is comprehensible, it is important learners are given explicit experiences before reading to help them set a purpose for reading, they need to spend time accessing and building background knowledge, they need to have time to make connections between known ideas and new ideas, and to identify and engage with key vocabulary.

Building the field or frontloading develop readiness for learning, stimulates questions on the topic, builds interest, and most of all builds the content language that will support the reading or learning.

different aspects of frontloading:
	begin with students’ prior knowledge e.g. sharing previous experience and stories
	Real life experiences and visits. In class or online video and audio experiences
	Collecting, matching, sorting and analysing a range of visuals and texts on the topic
	Linking this topic to other texts and completing tasks to develop technical language e.g. Wordles, barrier games, glossary activities, dictionary activities
 
An understanding of the challenge each text presents the learner is useful, not in order to simplify the text for second language learners but to scaffold student comprehension of and access to the text.

The example on this slide is of a Visual Glossary scaffold year 11 students to access the ideas in an Australian play. As a support to access the cultural and historical Australian references, students were given a list of key vocabulary. In pairs they were required to create a ‘visual glossary’. The activity involved a great deal of collaboration, lots of talking, categorising and selecting. The final product was used during the reading of the text to aid understanding.

https://www.youtube.com/watch?v=-TtUe32rBLc
https://www.youtube.com/watch?v=-TtUe32rBLc
https://www.youtube.com/watch?v=-TtUe32rBLc
http://www.abc.net.au/lateline/content/2011/s3193282.htm

Controlled, guided, independent support

Controlled
support
activities
(full
scaffolding)

Controlled exposure to target language needed for learning.
Students are assumed to have minimal exposure to and resources in
target language.

Provides major source of target language.

Directs students’ attention to target language use.

Language input occurs through noticing aspects of language.

Guided
support
activities
(partial
scaffolding)

Enables structured exposure to and use of target language

Students apply and practise target language.

Key source and strategic supply of target language.

Structures successful target language use within defined parameters.
Language intake through recycling of target language.

Independent
support
activities
(minimal
scaffolding)

Independent use of target language needed for learning.
Students employ and demonstrate target language.
Provides minimal supply of target language.

Elicits independent use of target language.

Language uptake through recasting of target language.
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One important form of scaffolding is the structuring of controlled-guided and independent sequences of learning.
 Let’s go back to the Learning to ride the bike metaphor, we can clearly imagine the stages of controlled-guided-independent in that learning sequence. We can also easily apply the other aspects of the ‘scaffolding’ metaphor. Strong supports at first to achieve what couldn’t be done without assistance – slowly those supports are removed.


In EAL/D pedagogy Modelled-Guided- Independent is a bit different from the model-guided and independent in literacy support. The literacy model concentrated heavily on showing a model of a text, helping a student to mimic that model and then eventually the student could produce a version of the text independently. The difference with Controlled-guided-independent within EAL/D pedagogy is that EAL/D learners require explicit language instruction, rather than just being shown what it looks like.  English language learners need to have opportunities to notice the language, recycle the language and recast the language.


Example:

Controlled support
Modelled reading – teacher reading a picture book / extract from a text book aloud
Teacher talking about visuals in/related to the text – to find out what students know and to build their understanding of the field (topic)
Teacher points out target language and asks questions about text
Guided support
Students use questions provided in a matrix to discuss images from text and make notes
Students work in pairs to complete a cloze passage about the text
Students jointly construct a similar text using language and scaffolds provided
Independent support
Students write a version of the text




Message abundancy

e Amplify rather than
simplify
e Present similar

information in a variety of
ways

The Brocaded Slipper

by Lynette Dyer Vuong @
\ -

llustration by Vo-Dinh Mai
Feel silk or brocade

embroidery. Try on a silk

slipper. Visit the museum.
e X3 .

e Begin with non technical

Find and create

language and build
towards more academic
language

Use hands-on activities
Display key concepts and
target language on walls

Gibbons 2009

http:ficommons.wikimedia.org/
wikifFile:Corvus_brachyrhynch
0s_4.jpg o

Cinderella Stories
http:/hwrww. google.com.auwimgre
s7imgurl=hitp:/people ucalgary.

ca/~dkbrownimagesicinderella
gif&imgrefurl

Share previous experiences
of traditional stories and
story telling or stories in a

range of cultures.

hitp:fanimals.nationalgeog
raphic.com/animals/mamm
alsfwater-buffale!

View You Tube clips
of traditional stories.
Compare these
storylines to anime
and console games

phoenix designs
with traditional
materials or
online

hitp:iip lefux comy/@1/20100
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Message Abundancy
 Message Abundancy quite simply means lots of information.

Instead of simplifying the curriculum this form of scaffolding AMPLIFIES the curriculum.

Amplifying the curriculum means finding as many ways as possible to make key information comprehensible.

EAL/D students often complain that teachers talk too quickly. Message abundancy gives EAL/D students more than one opportunity to understand key content.

Teachers may not actually be talking too quickly, but the pace at which information is given may be too fast. EAL/D students need more time to process new information than their English speaking peers. They may still be trying to comprehend one piece of information when the next bit is being delivered.

Teachers engage in ‘message abundancy’ in many ways by talking about concepts, displaying key ideas on walls, showing visuals, using the internet.

The most effective use of ‘message abundancy’ is to begin with more informal ideas or language and build towards more formal or academic concepts and language.



®

Support in and for L1

“If you have sorted out the world in one
language, it becomes much easier to sort it
out again in a second language. Children
who arrive at school with a strong command
of their first language and a developed
range of concepts in that language are thus
in a very favourable position to learn
English.....

However, the situation for many bilingual
children who have little mother tongue
support is that once they start school their
mother tongue is gradually replaced by
English.... they can fall between two
languages, with neither the first nor second
adequate for learning in school”

Learning to Learn in a Second Language, Pauline Gibbons

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP

Use interpreters and translations

Respond positively to students’ use of
L1

Be sensitive and show interest in
students’ cultural knowledge and
practices

Provide multilingual signs, newsletters
Use texts in languages other than
English

Encourage students to clarify ideas in L1
— make them comfortable to use their
first language as a tool for learning.

Encourage approximations through
collaborative learning.

Strengthen students L1 through parent
involvement

WWW.DEC.NSW.GOV.AU
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We have already touched on the importance of students’ first language skills.

L1 can support ongoing concept learning while students are developing English language skills. Teachers can provide opportunities for students to speak and learn in their L1 as well as English. This allows learners to clarify thinking and link new learning to prior knowledge. This way they less chance of being left behind in terms of syllabus content.

Second language learning is faster for students who are literate in their first language. In other words, first language skills generally help English learning.

Interaction and collaboration is another key factor in language learning. Because ESL (EAL/D) students are learning English mainly within the school context they need as many opportunities to experience and practice using the language as possible.  However, the language required to be successful at school is different from the everyday language that ESL (EAL/D) students may acquire in the first few months or years. 

English language learners need to be explicitly taught the language of each subject area. Explicit teaching of language is a key factor in learning English as a second language. 




Build towards more academic language through talk

most spoken-like most written-like
The Mode Continuum

action reflection
| participation: commentary: reconstruction: construction:
ancillary to action co-observing shared or vicarious | generalising/predicting
monitoring activity recording activity experiences from experience
‘Look it's making ‘We found out the ‘In our experiment ‘A magnet is a piece
them move. I, it's pins stuck on the we discovered that of metal surrounded
not going. Hang on, | Magnets and so magnets attract by an invisible force
that one’s going fast.’| did the iron filings’ some kinds of metal’ | which effects any
magnetic material’
. J J Y % J

Adapted from Kervin and Derewianka 1996
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As we mentioned earlier a key task is to move students’ language skills from informal and spoken like to more formal and academic language. In EAL/D pedagogy this is referred to as the ‘mode continuum’.


One of the roles of teachers is to move students along the ‘mode continuum’ of language.
Most spoken like language is everyday, informal, most spoken like language with the speaker as the participant.
Most written like language is specialised, technical, formal, critical, reflective, with an impersonal audience.
For success at school, students need to read, understand and produce increasingly more academic texts.

Academic literacy involves increasing abstraction and technicality for an increasingly distant and more public audience.

Organising opportunities for talking before writing is one form of scaffolding. Look at the example on the slide.

We can see this example is anchored around a hands on activity. There were opportunities for talk to clarify ideas. There was reporting back. There was sharing with a more formal audience. You can image the use of modelled texts and explicit language instruction – and finally the independent construction for an impersonal audience.




English Syllabus Stage 3

NSW SYLLABUSES

for the Australian curriculum

ENGLISH K—10 - STAGE 3 - OBJECTIVER

Grammar, punctuation and vocahulary

Home * English * English K-10 » Content » Grammar, punctuation and vocabulary

OUTCOME

A student:

» uses knowledge of sentence structure, grammar, punctuation and vocabulary to respond to and compose clear and EN3-6B
cohesive texts in different media and technologies
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In your handout you have a copy of this from the English Syllabus.

We are looking at the outcome:

A student uses knowledge of sentence structure, grammar, punctuation and vocabulary to respond to and compose clear and cohesive texts in different media and technology.

There are many ways a teacher may address this outcome. Let’s look at a possible task.
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Writing task

Change a rule or law

Rules and laws tall us what we can and cannot do.
Choose a rule or law that you think needs to changa.

It could be a home or school rule. 1t could be a rule
of a game or sport. It could be a law that everyone
has {o follow. The change should make the rule or
law batlar.

Write to convinca a reader why this rule or law should
be changed.
Start with an introduction.
An introduction leis a readar know what you are
going to write about.
Write your opinion on the topic.

Give reasons for your opinion.
Explain your reasons.

Finish with a conclusion.
A conclusion sums up your reasons so that
a reader is convinced of your opinion.

Remamber to:
plan your writing
use paragraphs to organise your ideas
writa in sentences

choose your words carefully to convince a2
reader of your opinicn

pay attention to your spelling and punciuation
check and adit your writing so it is clear.

NAPLAN 2014

COMMUNITIES — LEARNING AND LEADERSHIP
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Change a Rule or law

This writing task is from the 2014 Naplan. The same stimulus for Years 3,5,7,9  (controversial and may be why next year there will be different stimulus.)
Students are required to write a persuasive text.
Ask yourself what is being assessed? Is there any assumed cultural knowledge?
What will students have to do or know to succeed at this task?
Think about Why might it have been controversial?





Identifying language and cultural demands of syllabus

CONTENT

Students:

Elop and apply contextual knowledge >
= un that language is structured to create meaning according fo audience, purpose and context

= understand that choices in grammar, punctuation and vocabulary contribute to the effectiveness of texts

Understand and apply knowle

nderstand the use of vocabulary to express greater precision of meaning, and know that words can have differe nings
in different contexts (ACELA1512)

= investigate how vocabulary choices, including evaluative language can express shades of meaning, feeling and opinion

TS 525)

= select some m ing language features, literary devices (eg irony, humour) and grammatical features (eg modality)

= experiment with different types of sentences, eg short sentences to build tension and complex sentences to add detail
= Use topic sentences and appropriately organise main (independent) and subordinate (dependent) ideas to enhance

coherence in written texts
= select appropriate language for a purpose, eg descn‘ptiv technical, evaluative, emotive and colloguial, when
composing texts

= use grammatical features, eg pronouns, conjunctions and connectives, to accurately link ideas and information to ensure
meaning when composing texts
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Let’s look more closely at the content in this syllabus.

Go though identified areas.

We need to start thinking about what  are the essential skills or ideas from this outcome?



Identifying language and cultural demands of task

Planning for EAL/D Students Side A
o+

Task:

Conten mes:

z Cu | demands:
What languoge skills will students needin orderto demonstrare evidence of Isthere gssumed prior knowledge or understonding?

learning?

Language outcomes:
What language skills will the students feam?

Differentiation for EAL/D students

Strategies for teaching and assessment Scaffolding (designed and contingant)
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Look at the syllabus outcome and the content (in particular the identified content). 
What are the essential skills or ideas from this outcome?
Discuss with a partner what might be some challenges EAL/D students may have meeting this outcome and completing this task
Record these observations on the sheet in your handout Planning for EAL/D students. Concentrate on the sections titled Language Demands & Cultural Demands


Some of the difficulties may include:
Cultural and social differences in understanding the idea of ‘rule’ or ‘law’
Varying cultural implications about challenging or asking for change of a rule or law
Who is the audience?
 What is the purpose?
Persuasive writing can vary from culture to culture; personal opinion is  not as valued in some cultures
Need to know the meaning of ‘introduction’ and ‘conclusion’, ‘paragraphs’, ‘sentences’
Need to understand the meaning of ‘convince’ (which is used three times) and ‘opinion’ (4 times)
The idiomatic meaning of ‘pay attention to’ as an instruction

But who is our student?


®
Read about this student and discuss his work sample

Reuben: Age 10

Teaching English Language Learners across the curriculum | © 2012 NSW Department of Education and Communities
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In your handout is some information about Reuben.

Some background information and some information about his academic levels and progress.

You also have a work sample.

Take a few moments to read through Reuben’s information.

Is there anything you could add the planning sheet?

We have already mentioned two tools we use to assess EAL/D students  English language proficiency. The ESL Scales and the English Learning Progression. We can see from reuben’s case study information that he is at Level 2 on the ESL Scales for writing, but what is his EAL/D Learning progression phase?

You have a copy of an extract of the EAL/D Learning progression. Using the learning progression and Reuben’s work sample have a guess at what EAL/D phase you think he is in? Beginning, Energing, Developing or consolidationg??????


Supporting recovery from trauma

Safety

Trust
Attachment
Responsibility
Skills

S.T.A.R.S.UNICEF, Margaret de Monchy
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SAFETY
Due to the betrayal and loss of family, home, culture and nation, refugee students have a higher need to feel safe. It is important to provide a stable, predictable environment with clear expectations (rules) and consequences. 

TRUST
While in flight, fear is a refugee’s constant companion. IN periods of civil unrest the institutions that protect civilians often are the perpetrators. Trusting strangers could be a fatal mistake, therefore newly arrived refugee students need to learn to trust again. Model and encourage relationships that rebuild trust. Avoid aggressive confrontations.

ATTACHMENT
Due to the perilous flight from the country of origin and unsafe conditions in refugee camps, parents are only able to cope with providing the most basic survival needs of their children. The need for love, security, stability and touch will remain unmet while the parents concentrate on survival. Nurturing role of parent difficult to fulfill – often parent mental health issues themselves. Trauma impacts heavily on the global development of children and young people. 

RESPONSIBILITY
While in survival mode, families are unable to have routines, plan for the next day or have hope for the future. Their survival is mostly out of their control, hence the higher order skill of feeling or taking responsibility is on hold.

SKILLS
Most refugee children and young people would at best have significant disrupted education and it is not uncommon for students who enrol to have no exposure to formal education. Girls were kept home for their protection as sexual assault is very prevalent during civil unrest. Developmental skills could be delayed and would require intervention, eg fine and gross motor skills, play skills etc
Different life experiences and life skills


What EAL/D phase?

Emerging

[Write simple sequenced texts( with explicit instructions)
about topics of personal interest and for a number of school
purposes, including recounting an event, writing a simple
description or a set of instructions

[_engage in joint shared writing, both as observers and
participants, offering some ideas and options

[follow text models for text structure and some language
patterns, for example ‘a long time ago’

[tends to use speech-like sentence structures based on
simple repetitive patterns (eg ‘I play..., ‘l go to lunch...,” ‘l go
home...), and may use drawings and diagrams to scaffold
their communication

[_lise mainly familiar vocabulary, including articles (‘a’, ‘the’),
a narrow range of prepositions(‘on’, ‘in,), common
conjunctions (‘and’) and a narrow range of adverbs (‘very’)

[_lise grammatical features that are variable and can include
run-on sentences, varying levels of subject-verb agreement,
tense consistency and phrases of time and place

[increasingly use standard English spelling patterns and
demonstrate knowledge of some sound-letter relationships
and common sight words

[_lise basic punctuation to separate ideas (eg ‘full stops,
‘guestion marks’, ‘capital letters’)

NSW DEPARTMENT OF EDUCATION AND COMMUNITIES — LEARNING AND LEADERSHIP

EAL/ dent Work Years 3to6

=

Dogs are the best pet

Student work
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Annotations

The work shows progression at the end of the
Emerging English writing phase when writing
fasks are well supported by the teacher. It
shows good confrol over a limited range of
vocabulary and grammatical structures. The
text is not expanded much beyond the scaffolds
provided by the teacher although the final
sentence is more complex

Follows text models provided by the teacher for
fext structure, for example ‘orientation’, ‘details’,
strong stafement), and some language
patterns, for example ‘so for these reason.’

Tends fo use speech-ike sentence structures,
for example when your kid lost his foy”.

Uses mainly familiar vocabulary.

UUses a narrow range of conjunctions, for
example ‘when', ‘because’.

Uses a narrow range of adjectives, for example
‘best’, ‘strong’,’ brave’.

Uses full stops and guestion marks to separate
ideas.

Controls simple tenses, but makes ermors with
more complex sentences, for example ‘When
Your kid lost his toy the dog could find it with his
nose’.

Spells most words correctly.
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Outline annotations about the writing sample and discuss phase determination. Identifies areas for explicit language teaching




EAL/D Learning Progression

Dogs are the best pet

Relevant parts of the EAL/D learning progression
When writing, students in the Emerging English phase (Years 3 to 6):
= write simple sequenced texts( with explicit instructions) about topics of personal interest

and for a number of school purposes, including recounting an event, writing a simple
description or a sef of instructions

= engage in joint shared writing, both as observers and participants, offering some ideas an
options

= follow text models for text structure and some language patterns, for example ‘a long time
ago’

= tends to use speech-like sentence structures based on simple repetitive patterns (eg ‘I
play...’, ‘I go to lunch._.." 'l go home..."), and may use drawings and diagrams to scaffold
their communication

= use mainly familiar vocabulary, including articles (‘a’, ‘the’), a narrow range of prepositions
("on’, 'in,), common conjunctions (‘and’) and a narrow range of adverbs (‘very’)

= use grammatical features that are variable and can include run-on sentences, varying
levels of subject-verb agreement, tense consistency and phrases of time and place

= Increasingly use standard English spelling patterns and demonstrate knowledge of some
sound-letter relationships and common sight words

= use basic punctuation to separate ideas (eg full stops’, ‘question marks’, ‘capital letters’)
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Here are the relevant parts of the EAL/D Learning progression that relate to Reuben’s work and suggest he is in the emerging phase.

These descriptors also give good suggestions of the types of scaffolding that will support students at the emerging stage.

Sequenced texts
Explicit instructions
Joint construction of text
Following models
Starting with talk and moving to more academic structures


Planning for language development

ESL SCALES LINKS TO THE ENGLISH SYLLABUS

The level on the ESL scales needed to achieve this English syllabus outcome is Writing level 6/7.

An EAL student at this stage of schooling may be assessed at a range of levels on the ESL scales Writing strand from Beginning
level 1 to level 6/7. Teachers plan a learning pathway for EAL students using the ESL scales outcomes and pointers. Teachers
assess EAL students' current level of English on the ESL scales then plan teaching and leaming activities to scaffold learning for
students working towards the achievement of English syllabus outcomes.

For EAL students to achieve this English syllabus outcome the teaching focus and pathway of learning will be within the Language

structures and features £51 scales strand organiser. See ESL scales outcomes B1.7, B2.7, B3.7, 1.11, 211,311, 411, 511,
611, 7.11.

The English syllabus and the ESL Scales
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Let’s go back to Reuben’s case study information. On the ESL Scales, his writing is described as Level 2. 
Then we would need to go back to the English Syllabus outcome. At the bottom of that page is the information about what level on the ESL Scales would you need to be at to achieve this outcome.
We can see that a student would need to be at level 6 or 7 – and Reuben is at level 2.

What we need to do now is backtrack through the ESL Scales (between levels 2 & 6) for writing, to identify areas and ideas for scaffolding this student.



Planning for language development

Language and cultural Language structures and features Language and cultural understanding Language structures and features
understanding At level 2, a student
At level 2 astudent

e - At kevel 6, a student Atlevel 6, a student
210 Demonsirates awareness of ~ 21 Writes simple coherent texts using B0 Takes soma account in writing that B11  \Wriws a variaty of coharant texts
particular ways that information is presented in - basic sentence structures that incorporate readers react to written texts according to thair characterised by a cohesive and flexible use of
written English. features of learned oral and written English. axperiences, interests and values, language.

Evident when students, for example: Evident when students. for axample:

= |dentify the natwe and purpose of different text
formats [mewspapers, magazines, kooks).

= Fulfil 2 number of writing purposes using a
range of whting media (fel-tipped pens for
gresting cards, computers for final draft, paints
for 2 poster).

= Use a range of formats to record information
({draw simple graphs, write lists).

= Represent an idea n a sentence (read own
writing with appropnate phrasing bo ndicate
septence Wmits).

= Separate ideas when writing using full stops,
paragraphs amd layout.

Wirtte fexts that show smple structure or
progression (3 beginning and an end,
okservationicomment, opinion/reason).
Wirte fexts that show smple and logical
sequenceas of ideas.

\Wirte texts that show simple cokesion of
ideas, joining them with ‘and’ and ‘then’.
Witz sentences that use subject-verb-okject
pattems 'l study maths. Last week | watch
video.').

Wirte fexts closely related bo level of
everyday spoken English.

Use some common iregular past fenss
vers (went, said, bought).

Use simple present or present confinuous
tensa for a range of tenses (Yesterday
teacher talk abouwt science expedment].
Use common adjectives fo descrise a range
of meanings (best sport for favourite sport).
Use some adjectives and adverdes
interchangeakly ('Orive car quick’).

Use specialised vocabulary of personal
significance (regime, commaunist).

Spell accurately some famiiar common
words leamed in the classroom.

Spell some words on the basis of own
pronunciation (dity fior dify, facary for
factory, staskne for stabon).

Use some kasic punchuation markers
accurately in own writing to indicate
sentence units.
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Evidont when students, for oxamplo:

Refer to topical issues or current affairs when
writing argumentative texts.

Usz and sustain a regisier appropriate to subject
content, purpose and audience.

Identify some culfurally specific pattems of
infommiation presentation in own or ofhers writing
(compare English discourse patiems with those
of first languages).

Show awareness that words may need o be
carefully chosen because of social and cultural
sensikilities (plump and fat, man and peopls).
Usz common cughemisms appropriately (passad
away|.

Evidant when Sudants, ioroxample:

= Dievelop some sub-topics in a bext (by picking ue points
made in previous sentences of paragraghs).

= Use formulaic expressions signalling transition in the
argument of a fext {'| now discuss..", et another
problem. .

= Use a numiber of expressions that signal opinion (it is
often argued that, despite this, according to).

= Use a range of sophisticated linking expressions (in
addition to, sither, on the other hand, as a result).

= Combine a numiber of ideas info a compound'complex
sentence (This happens because the sur's rays give out
energy causing the vagour to Hse').

» Incomporate reporied or direct speech appropriately in a
text (The Prims Minister said that it was important ",
The Prime Minister said, "It is important. " ).

= Demonstrate varying control over correct tenses
throughowut a text ["Olviously she was tremendously
wnhappy. That's where the troubles will begin.').

= Demonstrate varying control over sulject-verk
agreement ['If ke stay too long.), modals [She would
hawve got any prize she wanted), relative pronowns [The
p=ople which died were_'), possessives [T will explain
brefly Victor character’) and prepositions (Talk albout
how Arthur was hurt about his late wifie').

= Use some compact nown phrases in writing ('Check
lalpels for environmentally unsafe chemicals, recyding
paper and paper products’).

= Demonstrate varying control over articles, regular and
imegular plurals and mass count nouwns [*She appeared to
b= very wnhappy girl’, We must protect the waters').
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Writing Level 2
Students at level two communicate ideas, events and experiences in writing with limited repertoires of spoken and written English, showing their awareness of ways that information is presented in written English. They write simple coherent texts, using basic sentence structures that incorporate features of learned oral and written English and use a variety of basic writing strategies to create a coherent text.
Writing Level 6
Students at level six communicate on a range of topics, marshalling their ideas through a variety of well-known text types and taking some account in their writing that readers react to writing texts according to their experiences, interests and values. They write a variety of coherent texts characterised by a cohesive and flexible use of language and plan and revise their writing to enhance its fluency, accuracy and readability.

Looking at the pointers: for eg in level 6 writing  - ‘uses a number of expressions that signal opinion……’	such as – As a result…
Level 5 – “use a range of expressions that signal opinion….’			such as – on the other hand….
Level 4 – use simple conditionals in writing for argument…’			such as – Everyone should…..
Level 3 – use simple phrases to express personal opinion…’			such as – I believe, I think
Level 2 – ‘use common adjectives to describe a range of meanings…’	such as - best pet, strong and brave


Reading and Writing

Oral interaction responding

Planning resources IR

a ESL Scales

Beginning Beginning
reading and writing
responding

Stages of Phase levels

schooling

Literacy cgntinuum

Eﬂﬁrﬂ.ﬂ?\'ﬁis 7-10 Years K—-2 Beginning SPL Emerging Developing Consolidating

Beginning LLB

Literacy Continuum Modes Lls|rR|wBt|s|rR[wWHBLt]|s|rR[WRL]|s|[rR]|wW

EAL/D Learning Progression
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The Literacy Continuum is another tool that can be used by teachers. The Literacy Continuum allows teachers to identify the literacy demands of the curriculum and measure the literacy skills of the students they teach. But how can we use the literacy continuum to support English language learners.

Because EAL/D students language levels are measured against the ESL Scales and the EALD Learning progressions. There is also often a mismatch between the level of language and the language demands of the curriculum. In order to address the different focus of each of the tool and alignment of the three tool has been drafted.
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